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How does Ledyard define inquiry? 

Inquiry is defined as a way of seeking information, knowledge, or truth through questioning.  Inquiry is a way for 

a learner to acquire new information and data and turn it into useful knowledge. Inquiry involves asking good 

questions and developing robust investigations from them. Inquiry also involves considering possible solutions 

and consequences. A third component of inquiry is separating evidence based claims from common opinion, and 

communicating claims with others, and acting upon these claims when appropriate. Questions lead to gathering 

information through research, study, experimentation, observation, or interviews. During this time, the original 

question may be revised, a line of research refined, or an entirely new path may be pursued. As more 

information is gathered, it becomes possible to make connections and allows individuals to construct their own 

understanding to form new knowledge. Sharing this knowledge with others develops the relevance of the 

learning for both the student and a greater community. Sharing is followed by reflection and potentially more 

questions, bringing the inquiry process full circle. 

 

 

The Inquiry Arc in Social Studies 

The revised Social Studies Curriculum now includes an inquiry design model for effective teaching and learning, and 

demonstrates how teachers can apply this model in their planning and delivery. Drawing on the Connecticut 

Elementary Social Studies Framework and the College, Career and Civic Life (C3) Framework for Social Studies 

Standards (National Council for Social Studies, 2013), the curriculum incorporates critical instructional shifts, and 

include: 

● Inquiry should be the primary form of instruction in all social studies classes 

● Students and teachers should craft investigative questions that matter 

● Teachers should establish a collaborative context to support student inquiry 

● Teachers should integrate content and skills meaningfully 

● Teachers should help students articulate disciplinary literacy practices and outcomes (thinking, 

reading, writing, speaking like a historian, like a geographer, etc.) 

● Teachers should provide, and help students communicate conclusions and tangible opportunities to 

take informed action 

https://portal.ct.gov/-/media/SDE/Board/Position_Statement_Social_Studies.pdf?la=en 

http://www.c3teachers.org/wp-content/uploads/2014/10/IDM_Assumptions_C3-Brief.pdf 

 

The social studies curriculum is designed around the Inquiry Arc of the C3 Framework. The Inquiry Arc highlights the 

structure of and rationale for the organization of the Framework’s four Dimensions. The Arc focuses on the nature of 

inquiry in general and the pursuit of knowledge through questions (College, Career and Civic Life (C3) Framework for 

Social Studies Standards, 2013). The four dimensions below center on the use of questions to spark curiosity, guide 

instruction, deepen investigation, acquire rigorous content, and apply knowledge in real world settings to enable 

students to become active and engaged citizens in the 21st century. 

https://portal.ct.gov/-/media/SDE/Board/Position_Statement_Social_Studies.pdf?la=en
http://www.c3teachers.org/wp-content/uploads/2014/10/IDM_Assumptions_C3-Brief.pdf
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http://www.socialstudies.org/sites/default/files/c3/C3-Framework-for-Social-Studies.pdf 

 

 

Specific notes to teachers addressing all of the units of studies 

● In every unit, it is critical to engage each dimension of the instructional arc and provide students 

with opportunities to communicate what they learn in relation to what they wonder. While 

strategies and activities may vary among teachers, the essential elements of focused inquiry should 

drive the instructional planning. All inquiries should be linked to the compelling question which 

should be the same for all students within each grade level. The units are “living documents” as 

teachers will have the flexibility to use resources that support the interests of their students. 

● For each unit, as teachers find additional “Suggested Instructional Activities” in Dimension 2, those 

activities must align directly to the supporting questions which are linked to the content. Additional 

Featured sources should also be linked to those same supporting questions. 

● Teachers will utilize the formative assessment process within Dimensions 2 and 3. If the 

assessment included in the unit does not meet the student needs, grade level teams have the option 

to make necessary revisions. However, these assessments should, again, be linked to the supporting 

questions. 

● Grade level teams also have the option to make revisions to the summative assessment and taking 

informed action of Dimension 4 if the assessment included does not meet student needs. 

 

 

 

 

 

http://www.socialstudies.org/sites/default/files/c3/C3-Framework-for-Social-Studies.pdf
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Component/Purpose Explanation 
Compelling Question 

Frames the unit of study 
Compelling questions were developed by the Social Studies Curriculum 
Team. These are open-ended, have more than one correct answer, can 
cross disciplinary ‘lenses’, and time periods.  These should be thought-
provoking and intellectually engaging in nature.  At the end of the unit, 
teachers may choose to incorporate a summative task that will answer the 
compelling question. 

Staging the compelling question 
Builds student interest 

In staging the question, teachers need to create an instructional space in 
which students are able to find merit, relevance, and interest in the 
investigation. The Question Formulation Technique is one way teachers can 
engage students in convergent and divergent thinking while generating 
student interest and tapping into student curiosity. 

Supporting Questions 
Develops the key content 

These questions focus student inquiry into specific disciplinary concepts or 
lines of inquiry.  They are more specific in nature than compelling questions 
and often have more direct, concrete answers to them.  

Disciplinary Concepts 
Provides the Disciplinary grade level 

content 
 

Content can be used as a tool for addressing a particular line of inquiry 
(supporting questions or compelling questions or both).  Depth of content 
depends on its relationship to the line of questioning established by the 
teacher and students.  

Strategies and Activities  
Guides the opportunities to learn 

content using various learning 
protocols (i.e., fishbowl, small group, 

debates, etc…) 

Suggested strategies and activities were generated by curriculum teams as 
tools to engage students in inquiry and align to Connecticut Core Standards 
and the Connecticut Elementary Social Studies Framework. 

Featured Sources 
Provides opportunities to generate 

curiosity, build knowledge and 
construct arguments 

These sources were compiled by curriculum teams and include additional 
readings, links to digital sources and extension lessons which can be 
adapted to fit grade level instruction. Students are expected to read these 
sources to help them then complete the formative assessment. 

Formative Assessments 
Demonstrates understanding of the 

supporting questions 

These assessments were generated by curriculum teams and designed to 
evaluate student progress and inform further instruction.  This list should 
be considered a living document and changed based on student and 
teacher needs. 

Summative Task 
Demonstrates understanding of the 

compelling question 

These tasks were created by curriculum teams to demonstrate student 
understanding of compelling questions, supporting questions, disciplinary 
concepts and evaluate student skill development. 

Taking Informed Action 
Offers opportunity for civic 

engagement 

Taking informed actions include a range of venues and a variety of forms 
(e.g., discussions, debates, policy analyses, video productions, and 
portfolios). The manner in which students work to create their solutions 
can differ. Students need opportunities to work individually, with partners, 
in small groups, and within whole class settings. Through these actions 
students apply what they learned through focused inquiry to real world 
civic actions. Taking Informed Action is not always going to be about the 
particular content, but rather the larger implications it has on the human 
experience. 
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Unit 
Name/Themes 

Compelling 

Questions 

Content 
(lead to disciplines and to focus questions) 

 

Pacing 

Unit 1   
Defining Regions 

 

How do maps help 

geographers learn 

more about the 

world around them? 

 

-identify ways that a study of geography is important in 

the study of any country or region 

-analyze how the study of various regions of that 

country helps an overall understanding of that country 

-examine and describe the properties of a variety of 

maps and globes (e.g., title, legend, cardinal and 

intermediate directions, scale, symbols, grid, principal 

parallels, meridians) and purposes (road, reference, 

thematic) 

-identify the maps or types of maps most appropriate 

for specific purposes (e.g., to locate physical and/or 

human features, to determine the shortest route from 

one town to another town to compare the number of 

people living at two or more locations) 

6-8 weeks 

 

 

 

 

Unit 2 
Movements of 

People and Ideas: 

Environment and 

Climate 

How do 

geographical 

features impact the 

movement of ideas 

and expansion of 

people? 

 

-examine why the proximity to water was so important 

for settlement in the region (NE region) 
-analyze the impact of rivers and waterways on colonial 
and post-colonial trade (NE region) 
-evaluate why people have moved to and from the 
Northeast from colonial times to present day (NE 

region) 
-identify geographic features that cased peoples to 
migrate to this section of the US (mid Atlantic) 
 

 

up to 8 

weeks 

 

 

 

Unit 3  
Human-

Environment 

Interaction 

How does the 

distribution of 

resources in the 

United States affect 

the relationship 

among various 

regions, and the 

citizens of each 

region? 

 

-examine how the immigration of different ethnic groups 
has affected this region (Midwest region) 
-analyze how geography and climate has affected the 

development of the economic and social institutions of 

this region (Southeast, Midwest, Northeast, Southwest 

and West) 
-examine how the development of canals and waterways 
affected the economic growth of this region (mid 
Atlantic) 
-examine the relationship between people of the 
Midwest and the Great Lakes and major rivers of this 
region 
-explore reasons for and results of the development of 

large cities  

4-6 weeks 
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Students will engage in the study of United States Geography as it relates to 
cultural, economic, and political development of the United States. This 
approach supports in-depth inquiry through the examination and 
evaluation of multiple sources and allows students to explore regions of the 
United States.   

 

 
 

 
 

Students in grade four will use a variety of sources to engage in activities 
that promote the development of research, reading, writing, speaking, and 
listening as part of the inquiry process.  Students will explore history, 
geography, civics and economics through multiple perspectives and 
viewpoints.  Students will explore the principles of democracy and methods 
of participation in society. Finally, students will be expected to communicate 
their understandings in a variety of ways, and contemplate their civic action. 

 

I. Description and Purpose of the Course 

II. Academic Expectations 
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LPS Social Studies Curriculum Unit One 
Grade Level: 4 

Unit Title: Defining Regions 
A Study on Essential Map Skills 

Timeline: 6-8 weeks 
Unit Overview/Grade 4 Content:  In this unit of study, students will learn basic map skills. Students will explore 
and examine the properties of a variety of maps. They will learn how geographers use maps to analyze and understand 
characteristics and patterns of specific areas. Finally, they will integrate their new knowledge into a Google slideshow to 
illustrate their learning.                 

Theme 

Defining Areas/Patterns of Non-specific Regions:  
 Patterns related to various themes to define a region 
 Factors that make a region unique 

 

Essential Unit 
Vocabulary 

 

boundary, cardinal location, compass rose, country, equator, geography, hemispheres, 
intermediate location, latitude, legend, longitude, meridians, region, relief map, scale, 
topography, Tropic of Cancer, Tropic of Capricorn 

  Compelling Question 

How do maps help geographers learn more about the world around them? 

 
Supporting Questions 

 How can understanding the properties of a map help to define a region? 
What can be learned from special purpose maps of the United States of America? 

What would a map illustrating the variation and distribution of various resources reveal? 
 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created by 

themselves and/or the teachers 

Priority Standard   
INQ 3‐5. 1 Explain why compelling questions are important to others (e.g., peers, adults).  
 
Supporting Standard  

  INQ 3‐5.4 Determine the kinds of sources that will be helpful in answering compelling and supporting questions, 
taking into consideration the different opinions people have about how to answer the questions. 
 
Connecticut Core Standards   
CCSS.ELA‐Literacy.RI.4.1, W.4.7, SL.4.1 
 
Academic Vocabulary: questioning, argument, explanation, point of view 
 

Staging the Question 
 

1. Students will conduct close reading using two different maps: Map A (Discovery 
Education using Google Single Sign On: Map has zoom feature) and Desk Map in 
partnerships. Students will compare and contrast the maps and will add their 
observations on a T-Chart (i.e., partner T-Chart to a whole class T-chart). 
 

2. Introduce the compelling question. 
 

3. Students can begin to create individual SS binders that will be used throughout 
all units. 

https://drive.google.com/drive/u/0/folders/11mUDlD84lQ7dFQxyelfjd9ktkb4EQpUX
https://google.discoveryeducation.com/learn/player/1f43ad4d-18ec-4843-872e-9071336ca466
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Dimension 2: Applying Disciplinary Concepts and Tools 

Students are expected to learn about history through a multi‐disciplinary approach that includes 
civics, economics, and geography. These disciplinary ideas are the lenses students use in their guided 

inquiries that lead to deep and enduring understandings. 
 

Dimension 3: Using Evidence 
Students are expected to use evidence from a variety of credible sources. 

Priority Standards: 
GEO 4.1 Construct maps and other graphic representations of both familiar and unfamiliar places. 
GEO 4.2 Use maps, satellite images, photographs, and other representations to explain relationships between 
the locations of places and regions and their environmental characteristics. 
INQ 3‐5.7 Identify evidence that draws information from multiple sources in response to compelling questions. 
INQ 3‐5.8 Use evidence to develop claims in response to compelling questions 
 
CT Core Standards 
CCSS.ELA.‐Literacy.RI.4.1‐10, W.4.1‐2, W.4.7‐10,.SL.4.1 L.4.1‐3  
 
Academic Vocabulary: argument, sources, evidence, claims, counterclaims, credibility 

Key Content to be 
Addressed 

 

-identify ways that a study of geography is important in the study of any country 

or region (S1) 

-analyze how the study of various regions of that country helps an overall 

understanding of that country (S 2 & 3) 

-examine and describe the properties of a variety of maps and globes (e.g., title, 

legend, cardinal and intermediate directions, scale, symbols, grid, principal 

parallels, meridians) and purposes (road, reference, thematic) (S1) 

-identify the maps or types of maps most appropriate for specific purposes (e.g., 

to locate physical and/or human features, to determine the shortest route from 

one town to another town to compare the number of people living at two or more 

locations) (S 2 & 3) 

Supporting Question #1 
How can understanding the properties of a map help to define a region? 

Formative Assessment 
Students can create a landform map using modeling clay. Project should include 8 or 
more landforms. Students will identify the landforms with definitions for each.   

Featured Sources 
 

Note: Teachers are encouraged to use the primary source document from 
the Library of Congress throughout the unit. 
Source A: Link to TCI>Teacher View>Lesson 2:  Exploring Regions of the 
United States>Complete Lesson Guide>Slides 9-30          
Source B: Maps and Globes by Jack Knowlton and Harriett Barton 
Source C: The Nystrom Atlas of Our Country’s History (refer to reference 
maps page 74-77) 
Source D: Geography from A to Z by Jack Knowlton 
Source D: National Geographic Map Essentials (refer to lessons 1-10) 
Source E: Atlas Map (Discovery Ed using Google Single Sign On) 
Source F: Understanding and Using Maps  (Discovery Ed using Google 
Single Sign On) 
Source G: Maps and Their Uses  (Discovery Ed using Google Single Sign On) 
Source H: Interactive Map (Discovery Ed using Google Single Sign On) 
Source I: Landforms (Discovery Ed using Google Single Sign On) 

https://drive.google.com/open?id=1lzivzVKdPWM2az4denVkeOo-3Mngz0GQzrVtS9he7hM
https://drive.google.com/file/d/1IwcXhwHEJcnyKIOoDa0JCKrOu6xorfK2/view?usp=sharing
https://subscriptions.teachtci.com/shared/programs/230/lessons/1677/slide_shows
https://app.discoveryeducation.com/learn/player/60bfbfde-2797-4160-a50a-927b7b0f5e3a
https://app.discoveryeducation.com/learn/videos/fc412307-d134-4170-98fc-1aea236f386c/
https://app.discoveryeducation.com/learn/videos/388ba139-9dc5-48ef-9d90-733bb4d8f43a/
https://app.discoveryeducation.com/learn/player/60bfbfde-2797-4160-a50a-927b7b0f5e3a
https://app.discoveryeducation.com/learn/videos/afaa1b32-1c03-418f-b841-472669c82492/
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Source J: Content Collection-Landforms (Discovery Ed using Google Single 
Sign On) 
Source K:  The Five Themes of Geography (Discover Ed using Google Single 
Sign On) 

Extension:  
Additional Sources 

Source A: The Nystrom Map Champ Atlas (for differentiation) 
 

 
Supporting Question #2 

What can be learned from special purpose maps of the United States of America? 
 

Formative Assessment 

Students will describe and compare/contrast two different types of special 
purpose maps selected from the maps in the featured resources. Students will find 
two special purpose maps using Google Images. They will create a Google Slide 
presentation  (Rubric) where they will compare and contrast the two maps. The 
presentation must include the following four slides:  

 Slide 1: Name and Title 
 Slide 2:  Map A (photo) and description 
 Slide 3:  Map B (photo) and description 
 Slide 4: compare and contrast 

Featured Sources 

(Note: Students can use any note-taking form or can use the primary source 
analysis toolkit/teacher directions and students should keep a list of the 
different special purpose maps for the formative assessment) 
Source A: Different Types of Maps (Discover Ed using Google Single Sign 
On) 
Source B: Reading Maps (Discover Ed using Google Single Sign On) 
Source C: Introduction to Geography Segment (Discover Ed using Google 
Single Sign On) 
Source D: Contour Map Profiles (Discover Ed using Google Single Sign On) 
Source E:  National Geographic Map Essentials Activity 15 Agricultural 
Product Maps 
Source F:  The Nystrom Atlas of Our Country’s History pages 8-9,16-17, 44-
45, 50-53, 58-61 
Source G: Link to TCI>Session 5 Population Density and Life in the 
Northeast>Complete Lesson Guide>Only Slides 6-13 

Extension:  
Additional Sources 

 
Source A: TBD 

Question #3 
What would a map illustrating the variation and distribution of various resources reveal? 

 

Formative Assessment 
Students will complete Assessment Master A-1 on page 49 of National Geographic 
Map Essentials Teacher’s Guide. 

Featured Sources 

Source A:  World Oil Reserves (Discovery Ed using Google Single Sign On) 
Source B: Resource Map 
Source C: US Resource Map 
Source D:  The Nystrom Atlas of Our Country’s History pages 40-45 
Source E:  National Geographic Map Essentials Activity 15 Agricultural 
Product Maps 

https://app.discoveryeducation.com/learn/collections/b907af40-9b1b-4e4d-ae71-8a4b9fa66c50?utm_campaign=Curated_Collections&utm_medium=Search_Banner&utm_source=DiscoveryEducation
https://app.discoveryeducation.com/learn/videos/52e7bb9f-807c-484e-9a55-50ad881aa524/
https://drive.google.com/open?id=1s--phmQmN7gcn0aE-fuA5YPuElBdjPWq
https://drive.google.com/open?id=1s--phmQmN7gcn0aE-fuA5YPuElBdjPWq
https://drive.google.com/open?id=1FoWGK6TgfsnyWKl0_ezezh5YBv_wMGnVfleuCAi9RZc
https://drive.google.com/open?id=1rE5BRXhWLS0ROeZi7faj4Y5BM8bs5mAG
https://drive.google.com/open?id=1rE5BRXhWLS0ROeZi7faj4Y5BM8bs5mAG
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Maps.pdf
https://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Maps.pdf?loclr=blogtea
https://google.discoveryeducation.com/learn/videos/95a58f0e-9703-4c06-8f90-7020f96796df/
https://google.discoveryeducation.com/learn/videos/b9de21ba-6adf-4fa9-82a7-edde90028b5b/
https://app.discoveryeducation.com/learn/videos/a7b45360-c17e-42e2-a132-80909bca36bd/
https://subscriptions.teachtci.com/shared/programs/230/lessons/1680/slide_shows
https://app.discoveryeducation.com/learn/player/b587fb76-cc1c-4f1f-8374-e7a79e9f1ebc
http://dhsworldgeo.weebly.com/uploads/8/7/1/0/87107188/natural-resource-by-country_orig.png
https://drive.google.com/open?id=0BzJQFqKhhldCVjMxaEwxQzEwdXZHYjhna0wzal9ELTNiLWow
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Source F:  The Nystrom Atlas of Our Country’s History pages 8-9 
Source G: Goods Across the County 

Extension:  
Additional Sources 

Source A: TBD 
 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards 
INQ 3‐5.11 Construct explanation using reasoning, correct sequence, examples and details with relevant 
information and data. 
INQ 3‐5.14 Critique explanations. 
 
CT Core Standards 
CCSS.ELA.‐Literacy.RI.4.1, W.4.1-8,SL.4.1-6, L.4.1‐3 
 
Academic Vocabulary: explanation, sources, evidence, claims, counterclaims, visualize, credibility 
 

Summative Assessment  
and  

Taking  
Informed 

 Action 
 
 

Summative Performance Task:  How do maps help geographers learn more about 

the world around them? 

 
Students will create a slideshow that identifies the characteristics of a region on 
the East Coast. Slides may include, but not limited to, photos of different features 
of the region supported by captions.  
 
Students need maps found here to complete the assessment: 
Link to TCI>Student View>Exploring Regions of the United States>Student 
View>Resource Tab>Maps (Note: Students will need the following maps: 
physical, population, elevation, annual rainfall.). 
 

Taking Informed Action: NA in this unit 

 
 

 
Additional   
Resources  

 

Video Note-taking Form 
 
Possible visit to the high school to see the Augmented Reality Sandbox (provided by LEAF 
Grants) 
 

Differentiation 
 

See ELA Instructional Strategies flipbook from Rigorous Curriculum Design by Larry 
Ainsworth which can be found in the ELA Curriculum 

 

https://subscriptions.teachtci.com/shared/programs/230/maps?lesson_id=1677
https://docs.google.com/document/d/1GbYiEK5wrZ_5Vc_CovzRSQDlMHZnZybnmwioCn3ID0s/edit?usp=sharing
https://arsandbox.ucdavis.edu/
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LPS Social Studies Curriculum Unit Two 
Grade Level: 4 

Unit Title:  Movements of People and Ideas: Environment and Climate 
A Study on Migration of People and Ideas in North America 

Timeline: 8 weeks 
Unit Overview/Grade 4 Content:  In this unit of study, students will take on the lens of a geographer as they research 
means of transportation by water and changes in technology which impact the movement of ideas and people.  

Theme 

Movements of People and Ideas: 
 Reasons for migration of people within and beyond a region 
 Modes of transportation unique to various American regions 

Essential Unit 
Vocabulary 

 

economy, expansion, growth, industry, regions, resources, waterways, technology, trade 

  Compelling Question 

How do geographical features impact the movement of ideas and expansion of people? 

 

Supporting Questions 
What is the significance of waterways for human settlement? 

How can the advances in technology spur economic growth of a region? 
 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created by 

themselves and/or the teachers 

Priority Standard   
INQ 3‐5. 1 Explain why compelling questions are important to others (e.g., peers, adults).  
 
Supporting Standard  

  INQ 3‐5.4 Determine the kinds of sources that will be helpful in answering compelling and supporting questions, 
taking into consideration the different opinions people have about how to answer the questions. 
 
Connecticut Core Standards   
CCSS.ELA‐Literacy.RI.4.1, W.4.7, SL.4.1 
 
Academic Vocabulary: questioning, argument, explanation, point of view 
 

Staging the Question 
 

1. Students will participate in a gallery walk using a variety of images showing 
settlements and waterways. Students will record their observations that will 
lead to a whole group conversation. 
 

2. Introduce the compelling question. 

https://drive.google.com/open?id=1PasYTikMfTpQgOK3w8uuPyRyAIvytV0L
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Dimension 2: Applying Disciplinary Concepts and Tools 

Students are expected to learn about history through a multi‐disciplinary approach that includes 
civics, economics, and geography. These disciplinary ideas are the lenses students use in their guided 

inquiries that lead to deep and enduring understandings. 
 

Dimension 3: Using Evidence 
Students are expected to use evidence from a variety of credible sources. 

Priority Standards: 
GEO 4.6 Explain how cultural and environmental characteristics affect the distribution of movement of people, 
goods, and ideas. 
GEO 4.7 Explain how human settlements and movements relate to the locations and use of various natural 
resources. 
ECO 4.3 Identify examples of the variety of resources (human capital, physical capital, and natural resources) 
that are used to produce goods and services. 
INQ 3‐5.7 Identify evidence that draws information from multiple sources in response to compelling questions. 
INQ 3‐5.8 Use evidence to develop claims in response to compelling questions 
 
CT Core Standards 
CCSS.ELA.‐Literacy.RI.4.1‐10, W.4.1‐2, W.4.7‐10,.SL.4.1 L.4.1‐3  
 
Academic Vocabulary: argument, sources, evidence, claims, counterclaims, credibility 

Key Content to be 
Addressed 

 

-examine why the proximity to water was so important for settlement in the 

region (NE region) (SQ1) 
-analyze the impact of rivers and waterways on colonial and post-colonial trade 
(NE region) (SQ1,2) 
-evaluate why people have moved to and from the Northeast from colonial times to 
present day (NE region) (SQ1 & 2) 
-identify geographic features that caused peoples to migrate to this section of the 
US (mid Atlantic) (SQ2) 

Supporting Question #1 
What is the significance of waterways for human settlement? 

 

Formative Assessment 

Students should watch and take notes on the following video: 
Erie Canal is Built (Discovery Ed using Google Single Sign On) 
Students will then use their notes to explain what the significance is of waterways 
for human settlement. Note: Students may also use their SS notes as they are 
completing this assessment. 

Featured Sources 
 

Note: Teachers are encouraged to use the primary source document from 
the Library of Congress throughout the unit. 
Source A: Guest Speakers   
Source B: Link to TCI>Student View>Lesson 3: Peopling of the United 
States>Sections 1-10 (Students should work in the Interactive Notebook 
when applicable) 
Source C: Link to TCI>Student View>Lesson 4: A Train Tour of the 
Northeast>Sections 1-5 (Students should work in the Interactive Notebook 
when applicable) 
Source D:  The Nystrom Atlas of Our Country’s History (refer to pages 12-17, 
30-31, 40-41) 
Source E:  National Geographic Map Essentials (refer to activity 16 pages 52-
55) 
Source F: Regions of the United States: The Northeast Environment    
(Discovery Ed using Google Single Sign On) 
Source G: US Rivers: How Rivers Affect Our Lives (Discovery Ed using 
Google Single Sign On) 

https://app.discoveryeducation.com/learn/videos/912fa271-16e4-4ae8-9cfc-464be7a77c24/
https://drive.google.com/open?id=13qTnJpvC6kayHztLMhUSkF9jpwiM314xOfquvyzlcmY
https://drive.google.com/open?id=13qTnJpvC6kayHztLMhUSkF9jpwiM314xOfquvyzlcmY
https://drive.google.com/file/d/1IwcXhwHEJcnyKIOoDa0JCKrOu6xorfK2/view?usp=sharing
https://docs.google.com/document/d/1gConn-LjPH8NT4T8fRBHBK4JELB_vZ_sLYZYZvHutZI/edit?usp=sharing
https://subscriptions.teachtci.com/shared/sections/10622?locale=en&program_id=230
https://subscriptions.teachtci.com/shared/sections/10647?program_id=230
https://app.discoveryeducation.com/learn/videos/4041465c-6c5f-446a-82ae-97464f1101ba/
https://app.discoveryeducation.com/learn/videos/4041465c-6c5f-446a-82ae-97464f1101ba/
https://app.discoveryeducation.com/learn/videos/ad28485f-2fde-4bd8-adf4-dfd20dc5f2e4/
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Source H: Erie Canal Video Selection: Why Build the Erie Canal, Erie Canal, 
The Impact of the Ohio and Erie Canal (Discovery Ed using Google Single 
Sign On) 
Source I:  Life in a New England Mill Town by Sally Sanzell Isaacs 
Source J: https://www.facebook.com/slater.mill (Field Trip) 
 

Extension:  
Additional Sources 

Source A: “Where the River Begins” by Thomas Locker from Social Studies Anthology  
Source B: Lyddie by Katherine Patterson 

 
Supporting Question #2 

How can the advances in technology spur economic growth of a region? 
 

Formative Assessment 

Students will identify an invention and explain how that invention changed or 
enhanced life at that time. Show the cause and effect relationship the invention had 
on the economy. Students can select how they would like to present their final 
product (e.g., slideshow, poster, advertisement, model, video presentation). 
Criteria should include: 

 The invention 
 The creator 
 The timeframe 
 The purpose 
 Its impact on economy 

Note: Students may use SS notes and Life in a New England Mill by Sally Sanzell 
Isaacs as they are completing this assessment. 
 

Featured Sources 

Source A: The Nystrom Atlas of Our Country’s History (pages 40-41, 44-45) 
Source B: Link to TCI>Teacher View>Lesson 9: Agricultural Changes in the 
Midwest Note: See lesson plan outline (5-6 day)  
Source C: Industrial Revolution (Discovery Ed using Google Single Sign On) 
Note: See technology link for teachers at the end of this unit. 
Source D: The American Revolution from Colonies to Constitution: The 
American Colonies (Discovery Ed using Google Single Sign On) 
Source E: https://www.facebook.com/slater.mill (Field Trip) 
Source F:  The Nystrom Atlas of Our Country’s History (pages 56-57, 60-61) 

Extension:  
Additional Sources 

 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards 
INQ 3‐5.11 Construct explanation using reasoning, correct sequence, examples and details with relevant 
information and data. 
INQ 3‐5.14 Critique explanations. 

https://app.discoveryeducation.com/learn/videos/be938d7e-7eab-41da-ae9a-8de24dd6ed99
https://google.discoveryeducation.com/learn/glossary/term/49a53ac8-e96f-4c42-bb66-4db44146b695
https://app.discoveryeducation.com/learn/videos/8702a354-aacb-4bc6-bc40-5c1a56f1674a/
https://www.facebook.com/slater.mill
https://drive.google.com/open?id=1EDYP4YIaY4HdcZvT-1LnPGiuE1qHb54wyj38XZr_jYU
https://subscriptions.teachtci.com/shared/programs/230/lessons/1684/slide_shows
https://app.discoveryeducation.com/learn/videos/894e0246-9855-45ee-9c02-0654a83b58f5/
https://app.discoveryeducation.com/learn/videos/23f0bd84-63bb-4aa6-8406-1de2764898b4/
https://app.discoveryeducation.com/learn/videos/23f0bd84-63bb-4aa6-8406-1de2764898b4/
https://www.facebook.com/slater.mill
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CT Core Standards 
CCSS.ELA.‐Literacy.RI.4.1, W.4.1-8,SL.4.1-6, L.4.1‐3 
 
Academic Vocabulary:, explanation, sources, evidence, claims, counterclaims, visualize, credibility 

 
Summative 
Assessment  

and  
Taking  

Informed 
 Action 

 
 

Summative Performance Task:  

Note: Students will need to read pages 2-7 of New England by Emily Miller  
as they are completing the written response. Students may also use their notes from 
the unit as well as vocabulary (economy, expansion, growth, industry, regions, 
resources, waterways, technology, trade). A rubric should be provided to students 
prior to the assessment and will be used to assess student understanding of the 
compelling question. 
 
Students will write a brief paragraph addressing the compelling question:  How do 
geographical features impact the movement of ideas and expansion of people? (See 
sample)  
 
 
Taking Informed Action: NA in this unit 

 

 

 
Additional  
Resources  

 
 
 
 

Technology Links for Teachers: 
 http://www.loc.gov/teachers/classroommaterials/primarysourcesets/industrial-

revolution/pdf/teacher_guide.pdf  Note: Background information for SQ2 prior to 

showing the video on the Industrial Revolution 

 

For students: 

Video Note-taking Form 

 
Differentiation 

 
 

 
See ELA Instructional Strategies flipbook from Rigorous Curriculum Design by Larry 
Ainsworth which can be found in the ELA Curriculum 
 

https://drive.google.com/open?id=1BShmyB0iV4iCjerTCDSph23kt902hFoDZyeSVDZloBk
http://www.loc.gov/teachers/classroommaterials/primarysourcesets/industrial-revolution/pdf/teacher_guide.pdf
http://www.loc.gov/teachers/classroommaterials/primarysourcesets/industrial-revolution/pdf/teacher_guide.pdf
https://docs.google.com/document/d/1GbYiEK5wrZ_5Vc_CovzRSQDlMHZnZybnmwioCn3ID0s/edit?usp=sharing
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LPS Social Studies Curriculum Unit Three 
Grade Level: 4 

Unit Title: Human-Environment Interaction 
A Study on Movement of People 

Timeline: 4-6 weeks 
Unit Overview/Grade 4 Content:  In this unit of study, students will explore the relationship of available resources 
and the effect this has on the movement of people.  Students will identify reasons for immigration and migration 
through history. 

Theme 

Human-Environment Interaction 
 People from various American regions modifying and adapting to their 

environments 
 People from various American regions using and allocating available resources 

Essential Unit 
Vocabulary 

 

adaptation, environment, frontier, immigrant, interactions, migrate,  pioneer, regions, 
resources 

  Compelling Question 

How does the distribution of resources in the United States affect the relationship among various regions, 

and the citizens of each region? 
 

Supporting Questions 
What is the relationship between where people live and where the resources are, and what happens when a region 

does not have enough of a needed resource? 
How has the availability of certain resources affected the way we live and interact with each other? 

 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created by 

themselves and/or the teachers 

Priority Standard   
INQ 3‐5. 1 Explain why compelling questions are important to others (e.g., peers, adults).  
 
Supporting Standard  

  INQ 3‐5.4 Determine the kinds of sources that will be helpful in answering compelling and supporting questions, 
taking into consideration the different opinions people have about how to answer the questions. 
 
Connecticut Core Standards   
CCSS.ELA‐Literacy.RI.4.1, W.4.7, SL.4.1 
 
Academic Vocabulary: questioning, argument, explanation, point of view 
 

Staging the Question 
 

 
1. Play two short slideshows and music to set tone for the unit. For each 

slideshow, students should complete a See, Think, Wonder.  Provide time for 
students to share their See, Think and Wonder. Do the same for slideshow two. 

2. Introduce the compelling question. 

https://docs.google.com/document/d/1O7ke8frsOzN_muookB8DAPYxnN5o9L20O_k6batBHRM/edit?usp=sharing
https://docs.google.com/document/d/1TxEflmOhhi-IRRMofYdSMWIZBafSKjNueRAlh9fxFrg/edit?usp=sharing
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Dimension 2: Applying Disciplinary Concepts and Tools 

Students are expected to learn about history through a multi‐disciplinary approach that includes 
civics, economics, and geography. These disciplinary ideas are the lenses students use in their guided 

inquiries that lead to deep and enduring understandings. 
 

Dimension 3: Using Evidence 
Students are expected to use evidence from a variety of credible sources. 

Priority Standards: 
GEO 4.1 Construct maps and other graphic representations of both familiar and unfamiliar places. 
GEO 4.2 Use maps, satellite images, photographs, and other representations to explain relationships between 
the locations of places and regions and their environmental characteristics. 
ECO 4.3 Identify examples of the variety of resources (human capital, physical capital, and natural resources) 
that are used to produce goods and services. 
INQ 3‐5.7 Identify evidence that draws information from multiple sources in response to compelling questions. 
INQ 3‐5.8 Use evidence to develop claims in response to compelling questions 
 
CT Core Standards 
CCSS.ELA.‐Literacy.RI.4.1‐10, W.4.1‐2, W.4.7‐10,.SL.4.1 L.4.1‐3  
 
Academic Vocabulary: argument, sources, evidence, claims, counterclaims, credibility 

Key Content to be 
Addressed 

 

-examine how the immigration of different ethnic groups has affected this 
region (Midwest region) (SQ1) 
-analyze how geography and climate has affected the development of the economic 
and social institutions of this region (Southeast, Midwest, Northeast, Southwest, 
and West) (SQ1) 
-examine how the development of canals and waterways affected economic growth 
of the mid Atlantic (SQ2) 
-examine the relationship between people of the Midwest and the Great Lakes and 
major rivers of this region (SQ2) 
-explore reasons for and results of the development of large cities (SQ2) 

Supporting Question #1 
What is the relationship between where people live and where the resources are, and what happens when a region 

does not have enough of a needed resource? 

Formative Assessment 

Write a supported response to Supporting Question #1 
Identify two reasons people have been compelled to leave a region. Use specific 
evidence from your class notebook to support your response. 
 

Featured Sources 
 

Note: Teachers are encouraged to use the primary source document from 
the Library of Congress throughout the unit. 
Source A: Link to TCI>Student View>Lesson 3: Peopling of the United 
States>Sections 1-10 (Students should work in the Interactive Notebook 
when applicable) 
Source B: Rose’s Journal: The Story of a Girl in the Great Depression by 
Marissa Moss  
Source C:  What Was the Great Depression by Janet B. Pascal 
Source D:  Great Depression (Discovery Ed using Google Single Sign On) 
Source E: Ellis Island (Discovery Ed using Google Single Sign On) 
Source F: Ellis Island Video Clip  (Discovery Ed using Google Single Sign On) 
Source G: Potato Famine (Discovery Ed using Google Single Sign On) 
Source H:  The Nystrom Atlas of Our Country’s History (pages 16-17, 40-41, 
44-49) 
Source I: Westward Expansion Investigation (Discovery Ed using Google 
Single Sign On) Note: Teachers need to assign this investigation to partners 
or small groups. 

https://drive.google.com/open?id=1hdCpiuSHlBD4fHc4yVPTPiU9a65DY_HxdkXWRSjiH7I
https://drive.google.com/file/d/1IwcXhwHEJcnyKIOoDa0JCKrOu6xorfK2/view?usp=sharing
https://subscriptions.teachtci.com/shared/sections/10623?nav_info=&program_id=230
https://app.discoveryeducation.com/learn/videos/fed207a0-f7fd-45ff-a4ec-935c1e12ac99/
https://app.discoveryeducation.com/learn/videos/215c7eb3-06ba-4d9e-b57c-3e7f2196b1e7/
https://app.discoveryeducation.com/learn/videos/215c7eb3-06ba-4d9e-b57c-3e7f2196b1e7/
https://app.discoveryeducation.com/learn/videos/1cee0628-5b60-4737-b4b0-242ec3c5a7bf/
https://app.discoveryeducation.com/static/interactives/social-studies/content/html/timelinemap/index.htm?Title=Westward%20Expansion&Path=WestwardExpansion&Lang=en&skin=1&bookid=5&pageid=2675&acc=1&assessmentItemGuid=49267907-8cc7-410c-94cd-0cc3537f52a8&assessmentGuid=48e4f180-10a6-42e2-8a52-badd291fb93f
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Extension:  
Additional Sources 

Source A:  A Picture Book of Cesar Chavez by David Adler 
 

 
Supporting Question #2 

How has the availability of certain resources affected the way we live and interact with each other? 
 

Formative Assessment 

Students will research one of the four most popular trails that led west.  They will 
then create a persuasive announcement to encourage people to move west.  The 
poster should describe the geography of the trail and the resources available at the 
destination.  
The trails to select from are: 

 Oregon Trail 
 California Trail 
 Mormon Trail 
 Santa Fe Trail 

Featured Sources 

Source A:  The Nystrom Atlas of Our Country’s History (pages 38-39, 40-41, 
42-43, 44-45, 48-49, 50-53) Lessons on Westward Expansion and trails 
Source B: Westward Expansion for students: Ohio Boatman and the 
Pioneering Farmers (Discovery Ed using Google Single Sign On) Note: 
Students are encouraged to use the graphic organizer for note-taking. (See 
link to form at the end of the unit under Additional Resources) 
Source C: American Geography Close-ups Midwest Volume 1 (Discovery Ed 
using Google Single Sign On) 
Source D:  Collection of Videos (Oregon Trail, Santa Fe Trail, Santa Fe  
Oregon, Mormon Trail(Discovery Ed using Google Single Sign On) 
Source E:  The Second Wave of Westward Expansion Investigation 
(Discovery Ed using Google Single Sign On) Note: Teachers need to assign 
this investigation to partners or small groups. 
Source F: Teacher’s Manual Nystrom Our Country’s History (student sheet 
38A pgs.179-181) 

Extension:  
Additional Sources 

 
Source A:  

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards 
INQ 3‐5.11 Construct explanation using reasoning, correct sequence, examples and details with relevant 
information and data. 
INQ 3‐5.14 Critique explanations. 
 
CT Core Standards 
CCSS.ELA.‐Literacy.RI.4.1, W.4.1-8,SL.4.1-6, L.4.1‐3 
 
Academic Vocabulary: explanation, sources, evidence, claims, counterclaims, visualize, credibility 
 

https://docs.google.com/document/d/1_dkhRWfiLQJMwjvIpqTxJ1OXL0eqlpRb6w9p56aqk-g/edit?usp=sharing
https://app.discoveryeducation.com/learn/videos/45db2c96-c87d-40a3-87e0-e8587d762c17/
https://app.discoveryeducation.com/learn/videos/45db2c96-c87d-40a3-87e0-e8587d762c17/
https://app.discoveryeducation.com/learn/videos/109d7f4f-deed-4a51-923e-0ba1e49a8be9/
https://app.discoveryeducation.com/learn/videos/86f16260-bea1-4903-a2a2-b8f78e65071c/
https://app.discoveryeducation.com/learn/videos/a054c2d6-3b7f-4b5b-9512-918ade8ed288/
https://app.discoveryeducation.com/learn/videos/839e7ed2-884f-46d2-83ed-3ba5dfc92c1b/
https://app.discoveryeducation.com/static/interactives/social-studies/content/html/mapguidedinquiry/index.htm?Title=The%20Second%20Wave%20of%20Westward%20Expansion&Path=TheSecondWaveofWestwardExpansion&Lang=en&skin=1&bookid=5&pageid=3444&acc=1&assessmentItemGuid=cb0f61f7-433f-4971-9ea2-7b874a55e05e&assessmentGuid=7d588e15-7906-4182-ad48-4d2429863df7
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Summative Assessment  
and  

Taking  
Informed 

 Action 
 
 

Summative Performance Task:  
Using Social Studies student binder including TCI pages 24-31, students will 

complete a graphic organizer that addresses the compelling question:  How does 

the distribution of resources in the United States affect the relationship among 

various regions, and the citizens of each region?  

Taking Informed Action:  

Students will research current events to identify examples of migration that occurs 

today. They will then choose how to present their findings (e.g., prezi, play, poster, 

Google Slideshow, journal entry) with members of the school community.  

Note: Teachers may contact a local newspaper to have them come into the class 
and report on student projects (e.g., The New London Day, The Patch, The 
Thames River Times). 

 
Additional   
Resources  

 

Video Note-taking Form 
 
Tenement Museum 
Virtual Tour of Tenement Museum un New York (Note: You may need Flash on computer 
in order to access) 
 

Differentiation 

 
See ELA Instructional Strategies flipbook from Rigorous Curriculum Design by Larry 
Ainsworth which can be found in the ELA Curriculum 
 

https://drive.google.com/open?id=1rHH9hYkYRAYJmEuFmhv6dKFrgfO6Y1iO72MHmgB84SQ
https://docs.google.com/document/d/1GbYiEK5wrZ_5Vc_CovzRSQDlMHZnZybnmwioCn3ID0s/edit?usp=sharing
https://www.tenement.org/
https://www.tenement.org/Virtual-Tour/index_virtual.html
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